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ABSTRACT:   

Design disciplines are knowledge-based creative professions.  In order to expand the body of knowledge and to attract greater research funding, many academic departments are aggressively defining and pursuing a research agenda.  There is some historical and anecdotal evidence that a research focus disadvantages design faculty because of tenure and promotion criteria that have been formulated to attract and retain research faculty.  It is acknowledged that some faculty fit into both categories (discovery research and creative design, or other types such as teaching or clinical faculty with accompanying scholarship).  It is further acknowledged that some institutions solely embrace the research paradigm and do not wish to continue with a creative design or professional focus.  The Council on Education (COE) of the American Society of Landscape Architects (ASLA) has worked jointly with the American Collegiate Schools of Architecture (ACSA), the American Institute of Architects (AIA), the Council of Educators in Landscape Architecture (CELA), the Landscape Architecture Accreditation Board (LAAB), the Landscape Architecture Foundation (LAF), and the Council of Landscape Architectural Registration Boards (CLARB), to develop this white paper to address the issue of sustaining a multi-faceted design faculty with diverse qualifications within architecture and landscape architecture academic programs.  

The premise of the paper is that when the mission of an architecture or landscape architecture program includes the teaching of and research into design, then tenured and tenure-track hires should:
· include faculty members with a design/practice background, 

· have in place criteria that allow for the realistic attainment of tenure and promotion by both these research and design faculty, 

· have input into curriculum design and program management decisions, 
· have access to administrative and governance positions.

Unless one’s mission is strictly research-based, the objective should be to sustain a tenure track faculty that is both design practice and design research qualified, and to implement evaluation policies that are appropriate to the contributions of each.

Concurrent with the development of this paper, the COE and ACSA conducted a survey of programs in architecture and landscape architecture to determine trends in hiring and evaluating faculty. The survey was useful in developing this paper, and, in several instances, findings are cited in the narrative that help elaborate and substantiate some of the key themes.

Point One: Design Program Mission within University Settings and within Society
Design programs, like all academic units, respond to the mission, goals and objectives of their institutions and, within that setting, to their own internal programmatic mission and educational objectives. Each university’s mission, strategic or long-range plan, and priorities reflect its institutional culture, unique location, and inherent strengths. In turn each design program must identify its own unique qualities and define how it will address design as both a creative discipline and profession within the larger institutional setting. A university’s approach to decisions about faculty helps to define the scope and effectiveness of each institution’s endeavors. A design faculty with diverse opportunities and responsibilities for teaching, creative work,  scholarship and service is most likely to be successful in furthering multiple and layered institutional missions by applying a broad range of backgrounds and interests. 1
Robert M. Zemsky, Professor of Education, University of Pennsylvania and Director, Institute for Research on Higher Education at the University of Pennsylvania states that an academic department lies at the intersection of the discipline and the institution.  Historically insular, in the ‘new university’, departments must look to the fertile fringe and promote interdisciplinary work where academic units should be evaluated and individual specialization, be it discovery research, the scholarship of application, and/or integration, teaching, outreach, open learning, internationalism and others would be seen in the larger strategic mission of the institution.  This contrasts sharply with the present situation where most institutions use a rather uniform evaluative instrument and where design practice is often misunderstood or undervalued.2  

Therefore, the academic credentials of a faculty group within a department should be thought of as cumulative, as the sum total of all those involved in the program. No single academic type or skill can or should constitute the entire design faculty. University policies, procedures and personnel decisions should strive to reflect an academically and professionally diverse design faculty. The process for achieving this goal should begin with position descriptions that include broadly-based candidate requirements, followed by multiple paths and performance criteria for faculty advancement. The result should be creative, high quality and academically productive design programs.

This discussion’s context is the gradual ~ if not accelerating ~ shift from the model of design faculty having been a practitioner/academic to that of the academic/researcher. Evidence of this is seen in the growth of research-qualified faculty in new hires since 1994. The COE /ACSA survey indicates approximately 42% of landscape architecture hires and 24% of architecture hires over the past ten years possess a Ph.D. as the terminal degree. Twenty years ago, it was rare to find faculty in either discipline with doctoral degrees. Further, the employment of part-time adjunct faculty to teach core courses in both landscape architecture and architecture is emerging as a significant trend. This shift may be seen, in part, as a response to the financial pressures being experienced by universities. The prestige and financial rewards of discovery are real. In response, the university rewards external funding and new visible knowledge.  However, as cultural and environmental needs of society continue to evolve, design professionals are required who have a range of skills, many of which are application-based.  

Design programs have requested that the academy recognize creative work and service activities outside the classroom to be the scholarly equivalent of original research and the publication of research findings so that students and graduates may be exposed to the skills necessary to meet many of the challenges in today’s expanding communities, with diminishing resources and increasing threats to quality of life. The practitioner/academic has traditionally forged a critical link among the academy, its students and the profession to which those students aspire. The challenge becomes defining the criteria needed to ensure faculty quality while sustaining a faculty with the diverse credentials needed to deliver a knowledge-based and creative professional degree program.   

Point Two: Relationship of a Design Discipline and Profession to Design Programs

Representing the discipline, its academic institutions and professional organizations jointly contribute to the definition of the body of knowledge for the design profession. Because a considerable proportion of curriculum content is defined by the needs of the discipline’s professional practitioner, professional organizations have long endorsed the need for diverse faculty that advances the body of knowledge in the profession through the avenues of research, creative work/practice and service.  Professional organizations also provide oversight and regulatory functions through their participation in accreditation and licensure processes. The advocacy and support of the profession has been essential to the continued success of many academic design programs and to the success of program graduates as they enter their chosen field.  For this reason, eight academic, professional, and licensing organizations cooperated in the preparation of this treatise.

1 Professional Accreditation. Professionally accredited design programs must continue to offer the full range of courses that ensure learning outcomes that include the skills, knowledge, and understanding identified in the guidelines developed by their respective accrediting bodies. The Landscape Architectural Accreditation Board (LAAB) is one example of a professional design accrediting body.  This body functions in addition to the regional accrediting bodies that accredit entire institutions of higher education. 

· A professionally accredited degree in one’s field is required by most states that offer licensure to its respective practitioners. Often, graduates must hold a degree from an accredited program and meet other requirements set by their state in order to qualify to take the licensure examination. 

· Following established accreditation standards, accreditation review teams also examine many areas of the curriculum that are not directly related to licensure, such as history, aesthetics, and research and design theory. 
2 Professional Licensure. Most states require a design professional to be licensed in order to protect the health, safety, and welfare of their citizens. Since professional designers such as architects and landscape architects act as the agent of the client, encumbering the client’s resources and effecting permanent changes in the physical realm, practitioners must be tested for minimum competency in a range of topics. These topics include knowledge of design, construction materials and procedures, earthwork, and legal and practice protocols. 

· Licensure is required to establish a practice, to offer services to the public, and often to respond to public calls for design proposals.

· Examination for licensure is rigorous and addresses the breadth of the profession. 

· One’s education provides rudimentary preparation for the examination, which is expanded upon in the early months and years of practice.

· Many faculty members are also licensed professionals.  

3 Professional Careers. Professional design programs have a close relationship with their respective professions. Career choices for design graduates are comparatively narrow. The strenuous nature of the curriculum can cause a high attrition rate in the early years, but those who succeed through to graduation tend to be extremely dedicated to their chosen field and proportionally few seek employment outside their fields. 

· Design graduates will work for private single disciplinary design firms, multi-disciplinary design firms, or government, quasi-public or non-profit agencies. 

· Because of the close correlation between design graduates and their career options, the professions are very dependent on the institutions to produce an adequate supply of qualified graduates. 

· In order to adequately prepare graduates for design careers, the curricula and the faculty offering the education must have an intimate appreciation of the local and global needs of the discipline and its profession. As development trends and processes change, so the academy must respond to these changes. 

· Academic design programs rely on practicing professionals for service on juries and advisory boards, support of scholarships and other donations, and for internships for their students.

Point Three – Sustaining Faculty Diversity and Quality

Professional design programs require a diverse faculty of practitioners and scholars in order to properly respond to institutional, disciplinary and professional goals. However, there commonly arises a schism within the faculty along the lines of interests and experience, with a cluster focused on core education and professional development, and another on research and scholarship. Further, there has been a rather dramatic increase in the numbers of students pursuing a university education, with a greater percentage of high school graduates going on to higher education as well as mature students returning to university. This has placed a demand on programs to accommodate more course sections and larger enrollments. These events have created a common reaction - the recruitment of practitioner/academic faculty members to non-tenure track appointments versus the appointment of academic/researcher faculty members (with a trend towards those possessing doctoral degrees) to the tenure track, appointments creating a dual or two-tier faculty system.  The COE / ACSA survey indicates that for both disciplines the number of adjunct appointments each year is approximately equivalent to the number of tenure track faculty.

Specifically, such a two-tier system can result in:

· Practitioner/academic faculty being assigned to non-tenure track appointments with little opportunity for advancement and no role in curriculum design, program administration and/or faculty governance

· Practitioner/academic faculty with significantly higher teaching loads and little to no scholarship expected

· Practitioner/academic faculty with appointments with less involvement in Department matters and limited access by students outside of the classroom

· Academic/researcher faculty having little undergraduate interaction, with their role often limited to graduate student advisement, research and conducting seminars and colloquia.

Such an approach precludes a richer educational setting in which all faculty members are expected to remain current in their discipline and be actively engaged in one of four forms of scholarship (discovery, integration, application, and teaching) as follows:


Types of Scholarship
Who tends to participate

Discovery ………………….
Academic/researcher Faculty


Integration …………………
Academic/researcher Faculty and 





Practitioner/academic Faculty (in limited numbers)


Application ………………..
Practitioner/academic Faculty


Teaching …………………..
Practitioner/academic Faculty and 




Academic/researcher Faculty (in limited numbers)

Further, all scholarship should be assessed through a rigorous examination based on the following six criteria3:

	· Clear Goals
	· Significant Results

	· Appropriate Methods
	· Effective Communication

	· Adequate Preparation
	· Reflective Critique


Additional Tenure and Promotion Criteria

Within this general frame for assessing scholarship, a broader set of performance indicators needs to be developed that reflects in equal measure the contributions of both practitioner/academic faculty and academic/researcher faculty. Such indicators for teaching faculty in professional design programs, often unknown or little valued in academia, may include:

· Placement or honorable mention in prestigious design competitions

· Articles authored in professional trade journals 

· Significant recognition of designed works in publications by others

· Comprehensive critique of built work by qualified reviewers

· Invited lectures, demonstrations and/or workshops

· Development or innovative application of technologies in design and/or teaching

· Recognitions by professional societies

· Significant service contributions to state licensing boards, accrediting agencies, state and national professional organizations

· Award and/or completion of significant design projects

· Advancement within a design organization (of designated size, age, scope, etc.)

· Attainment of professional licensure.  However, the COE / ACSA survey indicates licensure as a qualification for faculty in landscape architecture is rarely required, whereas a very strong majority (87%) of recently hired architecture faculty possesses a professional license.

Developing expectations and applying broader measures to assess scholarly contributions in accordance with each faculty member’s role in the unit is viewed as a more inclusive and hence more desirable approach to delivering a professional curriculum and administering a unit than is generally accomplished within a two-tier faculty system.  

SUMMARY

The case has been presented above that institutions and degree granting programs within them should:

1 Match their missions with their hiring policies through carefully written position announcements, focused searches and appropriate hires.

2 Recognize that students are being prepared for entry into disciplines and professions that are practice-oriented and subject to stringent accreditation and licensure standards, and further recognize the contribution of the practitioner/academic as an essential link among society, the profession and the academy.

3 Assure that once hired, design focused faculty are treated equitably with other faculty in terms of stature and compensation, progress toward tenure and promotion, and access to administrative positions. All faculty within the department should be involved in the approval and application of well-articulated criteria for tenure and promotion of faculty who have creative work and design expertise that is as rigorous as criteria used for review of research (or other) faculty, with rewards that are commensurate.
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